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Reading is and probably -will always be the most fundamental skill 
taught and used in and out of school. It is in the first grade that the 
pupils are oriented to the basic foundation for the later growth and 
development to this basic skill. In studying the statistics of success 
and failure, it is found that a large percentage of first grade pupils 
fail. This failure is judged quite consistently by reading achievement 
alone. There is a need of readiness before adequate reading can re¬ 
sult. 
The factors which greatly influence reading readiness are many 
and are often so involved that it is very difficult to determine what 
single factor bears the most significance to the condition known as 
readiness for reading. Factors universally recognized as determinants 
of reading readiness are these: 
1. Visual acuity. 
2. Auditory discrimination. 
3. Sufficient intelligence and mental capacity to recognize 
similar experiences and relate his experential background 
to the immediate situation. 
U. Enough social and emotional maturity for some degree of 
personality integration.3- 
3-Warren G. Cutts, Modern Reading Instruction (Washington, D.G.: 
The Center for Applied Research in Education, l^ôli), p. 17. 
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In studying the maturing process of children as evidenced by their 
behavior, it appears that readiness to do things is seen at rather defi¬ 
nite periods or within certain age limits and that to force a child to 
participate in certain activities before he is ready usually causes 
strain. The age limits for beginning these activities are comparative¬ 
ly broad, with varying ages of individuals. In spite of the knowledge 
of these facts and the research concerning failure in first grade, many 
school systems are still following the dictates of state law and tradi¬ 
tion in introducing the child to the initial stage of reading whether 
he has evidenced readiness or not. The result is failure for the child 
who is unprepared, with detrimental effects upon the child's whole per¬ 
sonality. 
The chances for satisfactory progress in reading are greater the 
higher the mental age. Experience plus language facilities constitute 
the essential core of reading readiness. Finally, there must be a per¬ 
sonal and social development adequate for satisfactory adjustment to the 
learning situation. In general, a child is ready to read when he has 
attained a certain stage of mental maturity and adequate background of 
experiences, together with a satisfactory personal and social adjustment. 
These altogether make it possible for him to progress at a normal rate 
in learning to read when exposed to good classroom teaching. 
In recent years the concept of readiness has influenced many school 
practices. Readiness means different things to different people. Most 
writers agree that in the first grade it depends upon: 
1. Physical factors such as the child's ability to 
see words clearly. 
2. Mental factors such as the child's ability to follow 
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an easy sequence of events in a story. 
3. Social-emotional factors such as the ability to work 
with the group. 
U. Psychological factors such as the child's interest 
in reading.-1- 
Evolution of the Problem 
There was an apparent need for an investigation of reasons for 
the large percentage of pupils who had difficulty in reading in the 
first grade class of the Eureka High and Elementary School, Ashburn, 
Georgia. The problem evolved out of the writer's concern and interest 
in determining the extent that intellectual, physical, personal, and 
socio-economic factors contributed to the reading readiness abilities 
of these pupils. The administration, staff, and teachers were aware of 
the fact that there were far too many pupils with unsatisfactory read¬ 
ing abilities. Great concern had been shown in regard to this problem, 
but there had been no study conducted to ascertain the underlying factors 
which tended to encourage the prevailing condition. Hence, the writer, 
in this research, attempted to determine such factors that contributed 
to the reading readiness abilities of a group of first grade pupils in 
this school, hoping that ways for improving this condition would be 
recommended. 
Contribution to Educational Knowledge 
It is hoped that the findings and interpretations of this study 
‘'"David H. Russell, Children Learn to Read (Boston: Ginn and 
Company, 19U9), p. 120. 
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will result in an increased knowledge and understanding on the part of 
those who are directly responsible for guiding the pre-reading activi¬ 
ties of first grade pupils. The writer further believes that the re¬ 
sults of this study will aid first grade teachers in helping pupils to 
become better readers through well-planned readiness programs. 
Statement of the Problem 
The problem involved in this study was to find out to what extent 
intellectual, physical, personal, and socio-economic factors contributed 
to the reading readiness abilities of a group of first grade pupils of 
the Eureka Elementary and High School, Ashburn, Georgia. 
Purpose of the Study 
The general purpose of this study was to determine the extent to 
which certain selected factors contributed to the reading readiness 
abilities of a group of first grade pupils of the Eureka Elementary and 
High School, Ashburn, Georgia. 
More specifically, the purposes were: 
1. To determine to what extent intellectual factors con¬ 
tributed to reading readiness. 
2. To determine to what extent physical factors contributed 
to reading readiness. 
3. To determine to what extent personal factors such as 
emotional stability and responsiveness contributed to 
reading readiness. 
U. To determine to what extent socio-economic factors con¬ 
tributed to reading readiness. 
3. To consider the findings in light of possibilities for 
improved school practices. 
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Definitions of Terras 
Significant terms used throughout this study were: 
1. The terra, "reading readiness", refers to a general 
mental, emotional and physical preparedness for 
reading activities. 
2. The term, "intellectual factors", refers to the 
general intelligence of the pupils as measured by 
the Kuhlmann-Anderson Intelligence Test. 
3. The term, "personal factors", refers to general 
emotional stability and responsiveness as measured 
by the California Test of Personality. 
iu The term, "physical factors", refers to good general 
health, auditory and visual efficiency as measured 
by the Audiometer and Keystone Telebinocular. 
ï>. The term, "socio-economic factors", refers to social 
adjustment and home environment of the pupils. 
Limitations of the Study 
This study was an attempt to determine the extent to which intel¬ 
lectual, physical, personal, and socio-economic factors contributed to 
the reading readiness abilities of a group of first grade pupils. 
No attempt was made to establish the socio-economic status but 
rather to point out certain factors that were involved in the reading 
readiness process. 
Locale of the Study 
This study was conducted at the Eureka Elementary and High School, 
Ashburn, Georgia. Ashburn is a small town located in Southwest Georgia 
with a population of approximately seven thousand people. The chief 
occupation of this area is farming. This school is the only school for 
Negroes in the county and has an enrollment of approximately one thousand 
pupils in grades one through twelve. Almost seventy-five per cent of 
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the pupils enrolled come from rural-area families with below average 
incomes. 
Subjects and Materials 
The subjects for this study were thirty-five first grade pupils 
of the Eureka Elementary and High School, Ashburn, Georgia. 
The materials used in conducting this study were: 
1. Interviews 
2. School Records 
3. California Test of Personality 
U. Metropolitan Readiness Test 
£. Kuhlmann-Anderson Intelligence Test 
6. Keystone Telebinocular 
7. Audiometer 
Description of the Instruments 
The basic instruments used in this study were: 
1. Kuhlmann-Anderson Intelligence Test, Seventh Edition, 
Booklet A.l This instrument was used for the purpose 
of finding out the academic potentials of the pupils. 
Intelligence quotients and mental ages were the two 
components measured by the test. Evidences of validity 
and reliability were obtained as a result of many com¬ 
prehensive studies which revealed correlations that 
compared favorably with correlations reported for 
groups of corresponding ages and grades. 
p 
2. Metropolitan Readiness Test Form R. This instrument 
was used for the purpose of measuring the traits 
and achievements that contributed to the readiness 
abilities of the pupils. The components measured were: 
^Kuhlmann-Anderson Intelligence Test (Princeton, New Jersey: 
Personnel Press, Inc., 1963). 
2 
Metropolitan Readiness Test (New York: Harcourt, Brace and 
World, Inc., 19H9). 
7 
Word Meaning, Sentences, Information, Matching and 
Numbers. The reliability and validity of the test 
were obtained through studies comparing the correla¬ 
tions of this test with achievement tests which 
yielded favorable correlations. 
3. California Test of Personality, Primaiy Series, Form 
M.l The purpose of this test was to secure information 
concerning the personalities of the pupils. The com¬ 
ponents measured were social and personal securities. 
Evidences of the validity and reliability were obtained 
as a result of studies which found that it correlated 
more closely with clinical findings than any other 
personality test, and shows consistency when measured 
against other tests. 
p 
U. Keystone Visual Survey Telebinocular. This instrument 
was used for the purpose of testing the vision of the 
pupils. The components measured usable vision at both 
near and far points. This instrument has the advantage 
of yielding a fairly comprehensive visual inventory 
and for appraising the coordination of the eyes under 
conditions similar to those in reading activities. 
5. Audiometer. This instrument was used for the purpose 
of testing the hearing of the pupils. The measure¬ 
ments are made in terms of significant hearing loss 
in comparison with normal hearing. Through the use 
of this instrument, pupils with hearing impairment 
are readily detected. 
Methods of Research 
The Descriptive-Survey Method of research was used to collect 
data for this study utilizing school records, interviews and standard¬ 
ized tests. 
Procedural Steps 
The procedural steps used in this study were: 
-^Louis P. Thorpe, Willis W. Clark, and Ernest W. Tiegs, California 
Test of Personality (Monterey, California: California Test Bureau, 
IsZJT. 
2 
Keystone Visual Survey Telebinocular (Meadville, Pennsylvania: 
Keystone View Company, 19bk). 
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1. Permission to conduct the study was obtained from the 
principal. 
2. Related literature was reviewed. 
3. School records were examined for purposes of finding 
out additional information concerning the pupils. 
U. Parents were interviewed to secure necessary background 
data. 
5. Results of hearing test data were secured from school 
health nurse. 
6. The Keystone Telebinocular was used to test the vision 
of the pupils. 
7. The three tests: The California Test of Personality, 
Metropolitan Readiness Test and the Kuhlmann-Anderson 
Intelligence Test, were administered to the pupils. 
8. Test data were statistically analyzed using the mean, 
median, standard deviation, range, and standard error 
of the mean. 
9. The data were studied in terms of reading readiness 
levels of the pupils. 
10. The statements of findings, conclusions, implications 
and recommendations were formulated and incorporated 
in the research report. 
Survey of Related Literature 
The review of related literature in this study considers the in¬ 
tellectual, physical, personal, and socio-economic aspects of reading 
readiness. 
Teaching children to read has always been one of the most impor¬ 
tant responsibilities of the elementary school. Every child needs to 
develop his reading ability fully in order to succeed in school and 
become a citizen of a democratic society. 
There is ample evidence that many children are failing to develop 
sufficient reading ability to meet the demands of the school curriculum. 
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The reading program needs continuous study, evaluation, and revision in 
order to keep it in line with modern principles of learning and the 
broader objectives of the elementary school.'*' 
A child cannot be expected to make progress in reading until he 
is ready for it. Most children who enter the first grade need time to 
continue to grow, to adjust to group living and to experience success 
in small undertakings adjusted to their level of maturity. They need 
to develop concepts, to use oral language more effectively, to follow 
directions, and to develop a desire for learning to read. 
Some children are not well enough adjusted socially and emotional¬ 
ly to succeed in reading. The child who is unhappy, who has difficulty 
in learning to live with the group, and who lacks confidence in himself 
has a difficult time learning to read. These children must be identi¬ 
fied and helped to make a happy adjustment to school living before 
satisfactory progress can be made in reading. 
The teacher can determine when children are physically, mentally, 
emotionally and socially mature for beginning reading by using intelli¬ 
gence tests, reading and readiness tests and systematic observation. 
Children who lack readiness for reading in terms of their oral 
language development and background of experiences must have a prolonged 
readiness program in school or before they enter school. Such experi¬ 
ences include: 
1. Listening to stories read or told by teacher. 
\rilliam B. Ragan, Modern Elementary Curriculum (New York: Henry 
Holt and Company, I960), p. 196. 
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2. Taking field trips to parks, farms, zoos, airports, 
fire stations and other points of interest. 
3. Using and listening to tape recorders. 
U. Hearing records. 
5. Seeing movies and filmstrips."^ 
The importance of reading in the development of children has been 
emphasized during the past decade. Teachers should recognize that the 
child must learn to read successfully, if he is to understand himself, 
his family, his friends and the environment in which he lives ; if he 
is to satisfy his needs, gain personal happiness and fit into his right- 
2 
ful place in society. 
A thorough understanding of the reading readiness program is 
important for teachers because of modern conditions of teaching. Today, 
children start to school at an earlier age, particularly in urban areas. 
This means that first grade teachers are working with children who are 
often immature and not ready for the rather complex task of reading from 
books. All teachers know that too many children come to school expect¬ 
ing to learn to read in the first few weeks of school. It is important, 
therefore, that all members of the personnel of a school system have an 
understanding of the problems of readiness. 
Elementary school educators know that much of pupil non-promotion 
is due to the inability to read. This outcome suggests that many children 
1-Warren G. Cutts, "Reading Unreadiness in the Underprivileged," 
NEA Journal, LII (April, 1963), p. 23. 
 5  
Kathleen B. Hester, "Classroom Problems in the Teaching of Read¬ 
ing," Elementary School Journal, LIV (October, 19^3), p. 8U. 
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might have succeeded from the beginning had their initial instruction 
been as well adjusted to their needs as the remedial teaching.^ 
Children of the first grade who are found to have deficiencies 
in readiness should neither be excluded from the first grade nor placed 
with younger children. They should be given a definite program of readi¬ 
ness training which offers them a chance to succeed with methods and 
materials adjusted especially to meet their needs and abilities. At 
all times the first grade program must be planned for the continued 
development of the skills necessary for reading progress. By present¬ 
ing varied and rich reading readiness programs, the first grade teacher 
is assured of guiding a maximum number of pupils to success in reading. 
Success in learning to read depends largely upon the stage of all- 
around development which the child has achieved. The pattern of growth 
involved embraces a complex of abilities, acquired behavior and informa¬ 
tion. Some aspects of reading readiness, as intelligence comes with 
maturation. Reading disability is frequently caused by starting a child 
in a standard reading program before he has acquired the readiness which 
2 
will assure success in classroom reading activities. 
Some of the factors that bear the most significance to reading 
may be known as distinct abilities and may be observed and measured 
according to rather clearly defined norms. Since reading is an intel¬ 
lectual process, factors of intellectual development fostering reading 
^Lillian Orme, "Building Readiness for Reading in First Grade 
Children Through Special Instruction," Readings on Reading Instructions, 
Thirty-fourth Yearbook of the National Elementary Principal, XXXV 
(New York: David McKay Co., September, 1955), p. 83. 
2 
Guy L. Bond and Miles A. Tinker, Reading Difficulties (New York: 
Appleton-Century-Crofts, Inc., 1951), p._115. 
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readiness are of greater importance than any other group of factors. 
Some of these intellectual factors develop to a state of readiness 
for their part in carrying out of the reading process through inner 
maturation and are only slightly, if at all, determined by training and 
development; -while other intellectual factors are quite successfully 
brought about by training and experience. From experimental data avail¬ 
able, the single factor which most accurately determines readiness to 
read is that of mental age.^ When we find that a child has an adequate 
mental age for reading readiness, that fact alone does not insure read¬ 
ing success as has been found by various experiments in this field, but 
it is safe to state that a mental age of six years must be reached before 
success will be probable, and we can be more certain if mental age is six 
2 
years and six months. 
The postponement of reading for those who are immature mentally 
is a very difficult procedure administratively, for those children who 
have low intelligence quite consistently have parents who are intellect¬ 
ually quite unable to understand the justice of such procedure. They 
very often believe that their children are being unjustly denied the 
privilege and right of beginning the reading process at the age of six 
as established by tradition and school laws and that they are being 
discriminated against without reason. It is, nevertheless, very encour¬ 
aging to find that in many communities some parents are intellectually 
^M. Lucile Harrison, Reading Readiness (New York: Riverside Press, 
I960), p. 6. 
^Ibid., p. 8. 
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interested in the factors of reading readiness apart from chronological 
age. 
Ability to interpret is usually considered to be a matter of in¬ 
telligence. Ability to think has been maturing throughout the pre¬ 
school period at each individual's own rate of growth, and has been 
nourished by various kinds of mental hygiene and opportunities for 
growth.'*’ At every level of intelligence, some children are more com¬ 
petent than others in the way they organize their thinking. When in¬ 
telligent parents have taken time to answer sincerely and discuss with 
children their many questions, children learn habits of competent think¬ 
ing. 
Reading is primarily an intellectual process, but in order to carry 
out that process in the normal way, certain physical factors are neces¬ 
sary. Quality and quantity of achievement are always influenced by the 
general health status. A child with low general health is likely to be 
listless, to be readily fatigued, and to have a much shortened attention 
span. He usually does not retain what he learns as well as he would were 
he in ordinary good health. 
Defects in vision may hinder a child in learning to read. Faulty 
vision may also cause strain and discomfort for the child, making him 
more nervous and fatigued. Eyes must be developed to the point where 
printed symbols both in books and at the board can be seen clearly. Five, 
six and seven year old children have difficulty in maintaining their gaze 
Ï " 
Marxon Monroe, Growing Into Reading (New York: Scott Foresman 
and Company, 195>1), p. 199. 
1h 
for a very long time on tiny objects that are held close to their eyes. 
Teachers should adjust to this natural immaturity of vision by arrang¬ 
ing for periods of close work to be brief. Immature eyes need to be 
safeguarded against fatigue caused by rapidly shifting eye focus from 
far to near. 
Hearing is an important factor in regarding reading readiness 
because the child first learns to attach meaning to printed symbols 
through the medium of spoken language. Auditory acuity may be an im¬ 
portant factor in regarding development. Some children fail to progress 
in reading because of auditory deficiencies.^ 
A teacher should be on the alert to discover children who are even 
temporarily hard of hearing and give them seats near enough to hear her 
voice. Although the relation of hearing deficiency to progress in read¬ 
ing is not obvious, there are ways in which it can become a handicap. 
If auditory difficulties are severe enough to prevent satisfactory dis¬ 
crimination between word sounds, the children may be in trouble with 
their reading. It is well known that hearing impairment frequently leads 
to emotional maladjustment which may become tragic in its effects upon 
a child’s personality. 
Of all the physical factors involved in reading, vision and hear¬ 
ing are the two which most directly and vitally affect the reading pro¬ 
cess. The other factors will certainly influence reading success but 
would probably not inhibit achievement to as great an extent as defects 
of hearing and vision. 
^Ruth Strang, Constance McCullough, and Arthur Traxler, The Im¬ 
provement of Reading (New York: McGraw-Hill Book Co., 1961), p. 3Ï3. 
In addition to adequate mental age and physical development, a 
child should be well-developed personally before a new and difficult 
learning, such as reading confronts him. General emotional stability 
is one of the personal factors that is required before a child can re¬ 
act with intellectual efficiency to a new problem. 
A child's emotional balance has a very definite effect upon his 
ability to learn to read. It is helpful to the teachers to be able to 
identify the typical emotional problems and reactions of children at 
varying age levels and to understanding the individual differences that 
give each child his distinct personality. Occasionally a child has be¬ 
come emotionally unstable before he ever begins school. This is some¬ 
times due to poor environmental backgrounds during his early years in 
life. The child who is happy, has a well-integrated personality, and 
feels secure is more likely to make normal progress in his reading than 
the insecure child. 
It is of great importance that the child develop favorable atti¬ 
tudes toward school, his teacher, the other children and toward reading. 
In most instances, unfavorable attitudes toward reading arise after 
rather than before the child is exposed to reading instruction. Ladd 
and Sandin made a report that successful achievers form positive atti¬ 
tudes toward reading and the school while slow progress pupils and 
reading disability cases hold unfavorable attitudes.^" 
Home conditions, amount of pleasure obtained from playing with 
other children, teacher-pupil relationship, and the instructional pro¬ 
gress all influence attitudes toward reading. Occasionally there will 
and Tinker, op. cit., p. 110 
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be a beginner, who for one reason or another, is so emotionally dis¬ 
turbed that positive attitudes toward reading are difficult to develop 
in him. From the first day in school, the child should receive sympa¬ 
thetic guidance and the kind of instruction which will assure success 
in reading. Wien this happens, most children will maintain their 
approving attitudes toward reading and other school activities. When 
there are no problems of personal adjustment, and when other necessary 
factors are present, the child should attack the reading process with 
calmness and pleasure and with happy attitudes toward it. 
Conditions in the home have an important effect upon the child’s 
personality before he goes to school. A child is fortunate to have a 
home environment which provides love, understanding, an opportunity 
to develop individuality, and a feeling of security. The education and 
intelligence of the parents should influence to some extent the richness 
of information afforded in the child's environment and the amount of 
reading done in the home, both of which should foster reading readiness. 
The interest of the home in the school and the cooperation of the home 
with the school are of importance in preparing the child socially for 
the reading program of the school. 
Social behavior in school situations involves different specific 
responses from social behavior in home situations. It involves being 
courteous in his everyday school association, keeping quiet at certain 
times, taking turns, not laughing or making fun of mistakes of other 
children, paying attention when someone else is talking, not getting 
angry when the good of the group demands an interruption of his activity, 
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and not taking more than his share of time and attention.’*' 
Learning how to get along with other people demands practice in 
working and playing with children of the same age, younger and older 
children and adults. 
In order to understand a child it is not enough to know the gen¬ 
eral developmental trends during a given age period, nor merely to 
recognize the measurable difference between individuals in single aspects 
of the personality. We must seek to study the dynamic interpretations 
of intellectual, physical, personal and socio-economic factors which 
constitute the uniqueness of each individual personality. 
Several studies have been conducted in recent years in the area 
of reading readiness of first grade pupils. Ruth Lyles Wall reported 
the following pertinent findings from a study of developmental factors 
influencing reading readiness: 
1. That the lack of mental capacity would not necessarily 
affect total readiness for reading. 
2. That no single factor can be used to determine total 
reading readiness and warrant the delay of all begin¬ 
ning reading experiences. 
3. That total reading readiness is uneven and the extent 
of readiness is dependent upon factors which may re¬ 
quire additional activities or extended experiences. 
li. That all factors must be considered in order to de¬ 
termine the extent of the experiences necessary to 
challenge individual needs. 
5. That limited parental background environment and con¬ 
tact with real things would not necessarily be accom¬ 
panied by a lack of language capacity.2 
Strang, McCullough and Traxler, op. cit., p. 328. 
2Ruth Iyles Wall, "An Analysis of Some Developmental Factors In¬ 
fluencing Reading Readiness Among First Grade Pupils, 1962-63," (un¬ 
published Master's thesis, School of Education, Atlanta University, 
1963). 
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A study of non-promotion among twenty-eight first grade pupils 
of an elementary school in Louisiana revealed that the optimum time 
of beginning reading with this group of non-promoters was not entirely 
dependent upon a mental age of six years and six months, other things 
being equal, but it was also dependent upon the nature of the child of 
slow-learning capacity, and in a large measure, was determined by the 
nature of the reading program, regular attendance, small instructional 
groups, and a teacher who was interested in helping the slow-learner to 
overcome his difficulties.^ 
Margaret Morton Thurman reported these findings from a study of 
sixty first grade pupils in comparing standardized tests to teachers' 
judgement as a means of indicating pupils' readiness for reading: 
1. Teachers' judgements and pupils' performance rated the 
pupils as being average in intelligence, however, their 
performances in areas of the total readiness revealed 
the need for systematic and diversified readiness in¬ 
structions. 
2. Teachers' judgements revealed a need for many readiness 
activities as pupils were rated as limited in several 
specific skills fundamental to reading success. 
3. The findings revealed in areas rated by teachers and 
test performances of pupils would indicate the need 
for study of readiness by the first grade teachers 
in the Robert Shaw Elementary School. 
1*. It is highly possible that if teachers' ratings and 
standardized results were combined a higher predictive 
value would be obtained. 
5. It may be possible that a study identical to this one 
may reveal different results if subjects were taught 
for a longer period of time.2 
%ary E. Franklin, "A Study of Reading Readiness: The Diagnosis 
and Treatment of Reading Abilities of First Grade Pupils," (unpublished 
Master's thesis, School of Education, Atlanta University, 19U7). 
^Margaret Morton Thurman, "The Predictive Validity of Two Methods 
of Determining Readiness for Reading," (unpublished Master's thesis, 
School of Education, Atlanta University, 1963). 
CHAPTER II 
PRESENTATION AND ANALYSIS OF DATA 
Introduction 
The data found in this chapter consist of an analysis and presenta¬ 
tion of intellectual, physical, personal, and socio-economic factors of 
the reading readiness abilities of thirty-five first grade pupils of 
the Eureka Elementary and High School, Ashburn, Georgia. 
The specific purposes fulfilled by Chapter II were: 
1. To determine to what extent intellectual factors 
contributed to reading readiness. 
2. To determine to what extent physical factors con¬ 
tributed to reading readiness. 
3. To determine to what extent personal factors such as 
emotional stability and responsiveness contributed 
to reading readiness. 
U. To determine to what extent socio-economic factors 
contributed to reading readiness. 
5. To consider the findings in light of possibilities for 
improved school practices. 
Description of General Procedures 
The general procedures for this study were as follows: 
1. The data collected for this study were organized and 
presented under the headings of intellectual, physical 
personal and socio-economic factors of reading readiness. 
2. The data were statistically analyzed using the mean, 
median, standard deviation, range, and standard error 
of the mean. 
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3. The mean vas used to describe the data in terras of the 
average performance of the group tested. 
U. The median was used to show the point in the distribution 
where fifty per cent of the cases fell above and below. 
5. The range was used to find the distance between the 
highest and lowest scores. 
6. Standard deviation was used to find out how the measures 
of the test data were distributed around the point of 
central tendency, that is, to indicate the spread or 
variability in the limits within which the obtained mean 
would be reliable. 
7. Standard error of the mean was used in determining the 
true mean or the limits within vhich the true mean would 
fall. 
8. The results of the test data were organized and presented 
in frequency distribution tables which show the statistical 
measures derived from the test scores. 
Data Pertaining to Reading Readiness Factors 
The Metropolitan Readiness Test was administered to determine the 
level of the general maturity of the pupils and their readiness for 
reading. The results were analyzed by selected statistical measures 
and are presented in Tables 1-8. 
Results on the Metropolitan Readiness Test (Word Meaning).—Table 
1, page 21, shows that the results on the sub test yielded a mean of 13.26 
and a median of 13.16. Wine or 25.72 per cent scored above the mean; 
seven or 20 per cent scored below; and 19 or 5U.29 per cent scored with¬ 
in the class interval containing the mean. Further analysis revealed 
a range of 11 from a high of 20 to a low of nine, a standard deviation 
of 2.19 and a standard error of the mean of 0.38. The highest possible 
score for the subtest was 19. The mean score of 13.26 was 2.35 points 
below the norm, 0-5.61) of expectancy of performance. According to the 
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TABLE 1 
DISTRIBUTION AND SELECTED STATISTICAL MEASURES BASED ON THE PER¬ 
FORMANCES OF THE THIRTY-FIVE FIRST GRADE PUPILS ON THE WORD 
MEANING SUBTEST OF THE METROPOLITAN READINESS TEST 
Scores Frequency Percentages 






12 - 1U 19 5U.29 
9-11 7 20.00 







profiles based on the standardizing population, the data indicated that 
these first grade pupils were experiencing less than normal development 
in the comprehension of word meaning. 
Results on the Metropolitan Readiness Test (Sentences).—The re¬ 
sults on the subtest yielded a mean of 10.09 and a median of 10.16. Nine 
or 2^.71 per cent scored above the mean; 7 or 20.00 per cent scored be¬ 
low; and 19 or 5U.29 per cent scored within the class interval containing 
the mean. Further analysis revealed a range of 11 from a high of II4. to 
a low of three, a standard deviation of 2.22 and a standard error of the 
mean of O.38. The highest possible score for the subtest was llu The 
22 
mean score of 10.09 was .U3 points below the norm (10.52) of expectancy 
of performance. The data indicated that these first grade pupils, with 
a small degree of variability in their scores, tended to be a homogeneous 
group with reference to their comprehension of sentences. Further, with 
reference to the standardizing population, these first graders were ex¬ 
periencing slightly less than normally expected development in the under¬ 
standing of sentences. Table 2 presents this information. 
TABLE 2 
DISTRIBUTION AND SELECTED STATISTICAL MEASURES BASED ON THE PER¬ 
FORMANCES OF THE THIRTY-FIVE FIRST GRADE PUPILS ON THE SEN¬ 
TENCES SUBTEST OF THE METROPOLITAN READINESS TEST 
Scores Frequency Percentages 
12 - 1U 9 25.71 
9-11 19 5U.29 
6-8 6 17.lU 
3-5 1 2.86 







Results on the Metropolitan Readiness Test (Information).—Table 
3 shows that the results on the subtest yielded a mean of 10.51 and a 
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median of 10.60. Thirteen or 37.Ill per cent scored above the mean; seven 
or 20.00 per cent scared below; and 1$ or lj.2.86 per cent scored within 
the class interval containing the mean. Further analysis revealed a 
range of eight from a high of lli to a low of six, a standard deviation 
of 2.22, and a standard error of the mean of 0.38. The highest possible 
score for the subtest was lU. The mean score of 10.31 was 1.5l points 
below the norm (12.02) of expectancy of performance. The data indicated 
that these first graders, with a snail degree of variability in their 
scores, tended to be a homogeneous group with reference to their acquired 
fund of information, together with being positively skewed in the level 
of their performance. Further, with reference to the standardizing popu¬ 
lation, the obtained score of 10.51, indicated that these first graders 
were experiencing less than normally expected progression in the acqui¬ 
sition of information. 
TABLE 3 
DISTRIBUTION AND SELECTED STATISTICAL MEASURES BASED ON THE PER¬ 
FORMANCES OF THE THIRTY-FIVE FIRST GRADE PUPILS ON THE IN¬ 
FORMATION SUBTEST OF THE METROPOLITAN READINESS TEST 
Scores Frequency Percentages 
12 - lb 13 37.Hi 
9-11 15 U2.86 
6-8 7 20.00 











Results on the Metropolitan Readiness Test (Matching),—Table k 
shows that the results on the subtest yielded a mean of 11+.29 and a 
median of 1U.39. Seventeen or 1+7.58 per cent scored above the mean; 1+ 
or 11.1+3 per cent scored below the meanj and ll+ or 1+0.00 per cent scored 
within the class interval containing the mean. Further analysis re¬ 
vealed a range of ll+ from a high of 20 to a low of six, a standard devi¬ 
ation of 3.15 and a standard error of the mean of The highest 
possible score for the subtest was 19. The data indicated that these 
first graders tended to be homogeneous with reference to their compre¬ 
hension of matching. The mean score of 11+.29 was 1.10 points above the 
norm (13.19) of expectancy of performance. According to the profiles 
TABLE 1+ 
DISTRIBUTION AND SELECTED STATISTICAL MEASURES BASED ON THE PER¬ 
FORMANCES OF THE THIRTY-FIVE FIRST GRADE PUPILS ON THE MATCH¬ 
ING SUBTEST OF THE METROPOLITAN READINESS TEST 
Scores Frequency Percentages 
18 - 20 1U.29 








9-11 1 2.86 
6-8 3 8.57 






based on the standardizing population, the data indicated that these 
first graders were experiencing slightly better than normal development 
in the comprehension of matching. 
Results on the Metropolitan Readiness Test (Total Reading Readiness 
Test).--Table 5 shows that the results on the subtest yielded a mean of 
1+8.00 and a median of 1+8.25. Fifteen or 1+2.85 per cent scored above the 
mean; 10 or 28.56 per cent scored below the mean; and 28.53 per cent 
scored within the class interval containing the mean. Further analysis 
revealed a range of 3l+ from a high of 61+ to a low of 30, a standard 
deviation of 7.30 and a standard error of the mean of 1.26. The highest 
TABLE 5 
DISTRIBUTIONS AID SELECTED STATISTICAL MEASURES BASED OR THE PER¬ 
FORMANCES OF THE THIRTY-FIVE FIRST GRADE PUPILS ON THE TOTAL 
READING READINESS TEST OF THE METROPOLITAN READINESS TEST 
Scores Frequency Percentages 
60 - 61+ 2 5.71 
55 - 59 1+ 11.1+3 
50 - 51+ 9 25.71 
1+5 - 1+9 10 28.57 
1+0 - 1+1+ 6 17.11+ 
35 - 39 2 5.71 
30 - 3U 2 5.71 







possible score for the subtest was 66. The mean score of lj.8.00 was 3.07 
points below the norm (5l.07)of expectancy of performance. According to 
the profiles based on the standardizing population, the data indicated 
that these first graders were experiencing slightly below normal pro¬ 
gress in the comprehension of reading readiness. 
Results on the Metropolitan Readiness Test (Numbers).—Table 6 
shows that the results on the subtest yielded a mean of 15.91 and a 
median of 16.11. Eleven or 31.43 per cent scored above the mean; 10 
or 26.58 per cent scored below; and eight or 22.68 per cent scored be¬ 
low the mean. Further analysis revealed a range of 17 from a high of 
23 to a low of six, a standard deviation of 3.0 and a standard error of 
the mean of 0.52. The highest possible score for the subtest was 2it. 
The mean of 15.91 was 2.1)1 points above the norm (13.50) of expectancy 
of performance. According to the profiles based on the standardizing 
population, the data indicated that these first graders, with a snail 
degree of variability in their scores, tended to be a homogeneous group 
with reference to their comprehension of reading readiness. According 
to the profiles based on the standardizing population, the data indica¬ 
ted that these first graders were experiencing slightly better than 
normal development in the comprehension of number readiness. 
Results on the Metropolitan Readiness Test (Total Readiness 
Test).—Table 7 shows that the results on the test yielded a mean of 
71.U3 and a median of 72.56. Fourteen or 39.99 per cent scored above 
the mean; 12 or 3U.28 per cent scared below; and nine or 25.71 per cent 
scored within the class interval containing the mean. Further analysis 
revealed a range of I4I4. from a high of 9U to a low of 50» a standard 
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TABLE 6 
DISTRIBUTION AND SELECTED STATISTICAL MEASJRES BASED ON THE PER¬ 
FORMANCES OF THE THIRTY-FIVE FIRST GRADE PUPILS ON THE NUM¬ 
BER READINESS TEST OF THE METROPOLITAN READINESS TEST 
Scores Frequency Percentages 
21 - 23 1 2.86 
18 - 20 10 28.57 
1? - 17 lU Uo.oo 
12 - 1U 8 22.86 
9-11 1 2.86 
6-8 1 2.86 





•SE . m 0.52 
deviation of 9.ii5 and a standard error of the mean of 1.6. The highest 
possible score for the test was 100. The mean score of 71-U3 was 1.72 
points above the norm (69.71) of expectancy of performance. According 
to the profiles based on the standardizing population, the data indi¬ 
cated that these first graders were experiencing slightly better than 
normal development in the area of total readiness. 
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TABLE 7 
DISTRIBUTION AND SELECTED STATISTICAL MEASURES BASED ON THE PER¬ 
FORMANCES OF THE THIRTY-FIFE FIRST GRADE PUPILS ON THE TOTAL 
READINESS SCORES OF THE METROPOLITAN READINESS TEST 
Scores Frequency Percentages 
90 - 9b 1 2.86 
85 - 89 2 5.71 
80 - 8U 2 5.71 
75 - 79 9 25.71 
70 - 7U 9 25.71 
65 - 69 h 11.1*3 
60 - 6k 3 8.57 
55 - 59 3 8.57 
5o - 5U 2 5.71 











Data Pertaining to Intellectual Factors 
The data pertaining to intellectual factors were obtained from 
the Kuhlmann- Anders on Intelligence Test which was administered to the 
thirty-five pupils. The results were expressed in mental ages and in¬ 
telligence quotients. The results of these tests were analyzed by se¬ 
lected statistical measures and set up in frequency distribution tables. 
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Results on the Kuhlmann-Anderson Intelligence Test (Total Scores).— 
Table 8 shows that the results of the test yielded a mean of U9.71 and 
a median of UU.86. Eleven or 31.U3 per cent scored above the mean; 17 
or U8.U8 per cent scored below; and seven or 20.00 per cent scored 
within the class interval containing the mean. Further analysis re¬ 
vealed a range of 39 from a high of 69 to a low of 30, a standard 
deviation of 9.09 and a standard error of the mean of 1.96. The high¬ 
est possible score for the test was 80. The mean score of U9.71 indi¬ 
cated a percentile-index of 119 'which was at the norm of expectancy of 
performance. According to the profiles based on the standardizing popu¬ 
lation, the data indicated that these first graders were regarded as 
average in intelligence. 
TABLE 8 
DISTRIBUTION AND SELECTED STATISTICAL MEASURES OF TOTAL SCORES 
BASED ON THE PERFORMANCE OF THE THIRTY-FIVE FIRST GRADE 
PUPILS ON THE KUHLMANN-ANDERSON INTELLIGENCE TEST 
Scores Frequency Percentages 
69 - 69 2 9.71 
60 - 6U 0 0.00 
99 - 99 h 11.1(3 
9o - 9U 9 Hi. 29 
U9 -U9 7 20.00 
. Uo - UU 8 22.86 
39 - 39 9 Hi.29 








Results on the Kuhlmann-Anderson Intelligence Test (Percentiles 
of Total Scores).—Table 9 shows that the results on the test yielded 
a mean of 32.51 and a median of 1*8.88. Eleven or 31.4-2 per cent scored 
above the mean; 18 or 51.44 per cent scored below the mean; and six or 
17.14 per cent scored within the class interval containing the mean. 
Further analysis revealed a range of 79 from a high of 99 to a low of 
20, a standard deviation of 20.2 and a standard error of the mean of 
3.48. The highest possible score was 99. The mean score of 52.51 was 
at the norm of expectancy of performance. According to the profiles 
based on the standardizing population, the data indicated that these 
first graders were experiencing normal development in tested intelli¬ 
gence . 
Results on the Kuhlmann-Anderson Intelligence Test (Intelligence 
Quotients).—Table 10 shows that the results on this test yielded a 
mean of 100.93 and a median of 100. Eight or 22.86 per cent scored 
above the mean; 17 or 48.1*7 per cent scored below; and 10 or 28.57 per 
cent scored within the class interval containing the mean. Further 
analysis revealed a range of 59 from a high of 139 to a low of 80, a 
standard deviation of 13.2 and a standard error of the mean of 2.27. 
The highest possible score for the test was 11*0+. The mean score of 
100.93 was .93 points above the norm of expectancy of performance. 
According to the profiles based on the standardizing population, the 
data indicated that these first graders were experiencing slightly bet¬ 
ter than normal development in tested intelligence. 
Results on the Kuhlmann-Anderson Intelligence Test (Intelligence 
Quotient Percentiles).—Table 11 shows that the results on the test 
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TABLE 9 
DISTRIBUTION AND SELECTED STATISTICAL MEASURES BASED ON THE PER¬ 
CENTILES OF THE TOTAL SCORES OF THE THIRTY-FIVE FIRST GRADE 
PUPILS ON THE KUHLMANN-ANDERSON INTELLIGENCE TEST 
Scores Frequency Percentages 
90 - 99 2 5.71 
80 - 89 3 8.57 
70 - 79 2 5.71 
60 - 69 h 11. kl 
5o - 59 6 17.Hi 
UO - U9 8 22.86 
30 - 39 5 lh.29 
20 - 29 5 11». 29 







yielded a mean of 53.61; and a median of 50.33. Twelve or 3U.29 per 
cent scored above the mean; 17 or 1;8.57 per cent scored below; and six 
or 22.86 per cent scored within the class interval containing the mean. 
Further analysis revealed a range of 89 from a high of 99 to a low of 
10, a standard deviation of 2U.0 and a standard error of the mean of 
U.13. The highest possible score for the test was 99.9. The mean 
score of 53.61; was at the norm of expectancy of performance. According 
to the profiles based on the standardizing population, the data indicated 
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TABLE 10 
DISTRIBUTION AND SELECTED STATISTICAL MEASURES OF INTELLIGENCE 
QUOTIENTS BASED ON THE PERFORMANCES OF THE THIRTY-FIVE 
FIRST GRADE PUPILS ON THE KUHLMANN-ANDERSON INTEL¬ 
LIGENCE TEST 
Scores Frequency Percentages 
130 - 139 1 2.86 
120 - 129 k 11.U3 
110 - 119 3 8.57 
100 - 109 10 28.57 
90 - 99 11 31. U3 
80 - 89 6 17. Ik 





SE m 2.27 
that these first graders were experiencing normal development in the 
intelligence area. 
The mental ages of the pupils were measured by the Kuhlmann- 
Anderson Intelligence Test. The mental ages ranged from a low of five 
years, eleven months to a high of nine years, one month. Table 12 shows 




DISTRIBUTION AND SELECTED STATISTICAL MEASURES OF THE INTELLI¬ 
GENCE QUOTIENT PERCENTILES BASED ON THE PERFORMANCES OF 
THE THIRTY-FIVE FIRST GRADE PUPILS ON THE KUHLMANN- 
ANDERSON INTELLIGENCE TEST 
Scores Frequency Percentages 










70 - 79 1 2.86 
60 - 69 h 11.U3 
50 - 59 6 17.1U 
ho - U9 8 22.86 
30 - 39 3 8.57 
20 - 29 3 8.57 
10 - 19 3 8.57 









DISTRIBUTION OF THE PERCENTAGES OF MENTAL AGES BASED .ON THE 
PERFORMANCES OF THE THIRTY-FIVE FIRST GRADE PUPILS ON 
THE KUHLMANN-ANDERSON INTELLIGENCE TEST 
Mental Ages Frequency Percentages 
5 - n 1 2.86 
6-0 2 5.71 
6-1 k 11.1+3 
6-3 2 5.71 
6 - 1+ 1 2.86 
6 - 5 1 2.86 
6-6 u 11.1+3 
6-7 k 11.1+3 
6-8 2 5.71 
6-10 2 5.71 
6-11 1 2.86 
7-0 2 5.71 
7-1 2 5.71 
7-3 1 2.86 
7-5 1 2.86 
7-7 1 2.86 
7-10 2 5.71 
8-7 1 2.86 
9-1 1 2.86 
Total 35 100.00 
35 
Relationships of Reading Readiness 
and Intelligence 
The relationships between reading readiness and intelligence as 
determined by the Metropolitan Readiness Test and the Kuhlmann-Anderson 
Intelligence Test, ranged from substantial to negligible correlations, 
as indicated in Table 13. The "r" between word meaning and intelligence 
was .63; between matching and intelligence it was .56; between sentences 
and intelligence it was .li5j and between information and intelligence 
it was .27. The higher correlations of .63, .56, and .k5, which were 
statistically significant were accepted as indicative of the possibility 
that intelligence might have contributed to the pupils* abilities to 
understand words, match elements and comprehend sentences. 
TABIE 13 
THE RELATIONSHIPS BETWEEN THE PAIRED VARIABLES OF: INTELLIGENCE 
AND WORD MEANING, MATCHING AND INTELLIGENCE, SENTENCES AND IN¬ 
TELLIGENCE, AND INFORMATION AND INTELLIGENCE OF THE THIRTY- 
FIVE FIRST GRADE PUPILS 
Paired Variables ttr»t Criterion S/NS 
Intelligence 
and 
Word Meaning .63 .3k9 S 
Matching and 
Intelligence .56 .3k 9 S 
Sentences and 
Intelligence .U5 .3k9 S 
Information and 




Data Pertaining to Physical Factors 
This section of the research report presents the data on the 
physical factors which are associated with reading readiness. These 
significant data are presented in Tables Ik-21. 
Audiogram results.—The hearing test data as reported by the 
school nurse indicated that all thirty-five pupils had normal hearing. 
There was no decibel loss of twenty or twenty-five at any two frequencies 
in the same ear and no decibel loss of thirty or more at any one fre¬ 
quency. Table lU shows these results as recorded for each pupil. 
Right ear - 0 
Left ear - X 
Note: Children are referred for medical attention if there is: 
a. 20 or 2$ decibel loss at any two frequencies in the 
same ear. 
b. 30 decibel loss or more at any one frequency. 
The data would appear to indicate that hearing difficulties did not 
seriously impair the reading readiness of these subjects. 
Keystone telebinocular results.—It was recommended that certain 
portions of this test should not be administered to six and seven year 
old children because of their visual immaturity rather than their visual 
deficiency. Far point vision is satisfactory if pupils score ninety- 
eight through one hundred per cent. Pupils scoring ninety-six per cent 
should be retested. The results showed that 17.lit per cent scored in 
the retest area, the remainder of the group had good usable vision of 
both eyes. Table 1$ shows the results of the far point usable vision 
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1The record did not indicate a + or - decibel at normj simply 
passing or not passing. 
Far point usable vision (right eye).—The test data of far point 
usable vision of the right eyes of the pupils indicated that 22.86 per 
cent of the pupils scored in the retest area and the remainder had 
normal vision. Table 16 shows the results of this test. 
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TABLE 15 
DISTRIBUTION OF FAR POINT USABLE VISION OF BOTH EYES OF THE THIRTY- 
FIVE FIRST GRADE PUPILS BASED ON THE RESULTS OF THE KEYSTONE 
TELEBINOCUIAR TEST 
Far point vision 
(Both Eyes) 
Percentages Scored Frequency Per Cent 
96 6 17.1U 
98 10 28.57 
100 16 1*5.71 
103 3 8.57 
Total 35 100.00 
TABLE 16 
DISTRIBUTION OF FAR POINT USABLE VISION OF THE RIGHT EYES OF THE 
THIRTY-FIVE FIRST GRADE PUPILS BASED ON THE RESULTS OF THE 
KEYSTONE TELEBINOCULAR TEST 
Far Point Vision 
(Right Eye) 
Percentages Scored Frequency Per Cent 
96 8 22.86 
98 15 1*2.86 
100 li 31.1*3 
103 l 2.86 
Total 35 100.00 
Far point usable vision (left eye).—The far point usable vision 
of the left eyes of the thirty-five pupils as shown by the telebinocular 
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indicated that 28.57 per cent of the pupils scored in the retest area. 
The remainder of the group had normal vision. Table 17 presents this 
information. 
TABLE 17 
DISTRIBUTION OF FAR POINT USABLE VISION OF THE LEFT EYES OF THE 
THIRTY-FIVE FIRST GRADE PUPILS BASED ON THE KEYSTONE TELE- 
BINOCULAR TEST 
Far Point Vision 
(Left Eye) 
Percentages Scored Frequency Per Cent 
96 10 28.57 
98 9 25.71 
100 13 37.11+ 
103 3 8.57 
Total 35 100.00 
Near point vision (both eyes).—Satisfactory near point vision 
included one hundred through one hundred five per cent. Pupils scoring 
ninety per cent should be retested. These data revealed that 25.71 
per cent scored in the retest area. The remainder of the pupils had 
normal vision in this area. Table 18 shows these results. 
Near point vision (right eye).—The results of near point vision 
of the ri$rt eyes of the pupils indicated that 28.57 per cent scored 
in the retest area. The remainder of the group had normal vision in 
this area. Table 19 carries this information. 
Uo 
TABLE 18 
DISTRIBUTION OF NEAR POINT VISION OF BOTH EYES OF THE THIRTY-FIVE 
FIRST GRADE PUPILS BASED ON THE KEYSTONE TELEBINCULAR TEST 
Near Point Vision 
(Both Eyes) 
Percentages Scored Frequency Per Cent 
90 9 25.71 
100 22 62.86 
102 1* 11.1*3 
Total 35 100.00 
TABLE 19 
DISTRIBUTION OF NEAR POINT USABLE VISION OF THE RIGHT 
THIRTY-FIVE FIRST GRADE PUPILS BASED ON THE RESULTS 
KEYSTONE TELEBINCOULAR TEST 
EYES OF THE 
OF THE 
Near Point Vision 
(Right Eyes) 
Percentages Scored Frequency Per Cent 
90 10 28.57 
100 22 62.86 
102 3 8.57 
Total 35 100.00 
Near point vision (left eye).—Table 20 shows the results of near 
point vision of the left eyes of the thirty-five pupils which indicated 
that 31.1*3 per cent scored in the retest area. The remainder of the 
group had normal vision in this area. 
la 
TABLE 20 
DISTRIBUTION OF NEAR POINT USABLE VISION OF THE LEFT EYES OF THE 
THIRTY-FIVE FIRST GRADE PUPILS BASED ON THE KEYSTONE TELE- 
BINOCULAR RESULTS 
Near Point Vision 
(Left Eye) 
Percentages Scored Frequency Per Cent 
90 11 31.143 
100 20 57. Ik 
102 h 11.143 
Total 35 100.00 
Summary of Telebinocular data»—The results of the telebinocular 
test as shown in Tables 15-20, indicated that in far point vision, the 
pupils scored within the expected range of 90-105 per cent. Seventeen 
and .lU per cent scored in the retest area in usable vision of both 
eyesj 22.86 per cent scored in the retest area in vision of right eyes; 
and 28.^7 per cent scored in the retest area in vision of left eyes. In 
near point vision, the expected range of scores was 90-105 per cent. 
Twenty-five and .71 per cent scored in the retest area in usable vision 
of both eyesj 28.57 scored in the retest area in vision of right eyesj 
and 31.U3 per cent scored in retest area in vision of left eyes. The 
retest area in both far and near point vision was included in the ex¬ 
pected range of scores. The data indicated that these first grade pu¬ 
pils were at the norm of expectancy in the areas of far and near point 
vision. Table 21 presents -the summary of the telebinocular results. 
TABLE 21 
SUMMARY DATA ON USUABLE VISION INDICES BASED ON THE RESULTS OF THE 
KEYSTONE TLEBINOCULAR TE,ST 
Degrees of Vision 
"Eÿe-ness" 


























Both Eyes 6 17.11* 10 28.57 16 1*5.71 3 8.57 
Right Eyes 8 22.86 15 1*2.86 11 31.1*3 1 2.86 
Left Eyes 10 28.57 9 25.71 13 37.11* 3 8.57 
Near Point 
Both Eyes 9 25.71 22 62.86 1* 11.1*3 
Right Eyes 10 28.57 22 62.86 3 8.57 
Left Eyes 11 31.1*3 20 57.11* 1* 11.1*3 
U3 
Relationships of Reading Readiness and Physical Factors 
In analyzing the physical factors pertaining to reading readiness, 
all pupils were found to have normal hearing, as determined by the Audio¬ 
meter. However, in analyzing the vision data, as determined by the Key¬ 
stone Telebinocular, a small percentage of the pupils scored in the re¬ 
test area. It appears that the vision difficulties of these pupils did 
not seriously impair the reading readiness abilities of these pupils. 
Data Pertaining to Personal Factors 
The data pertaining to personal factors were gathered through the 
use of the California Test of Personality. This test measured social 
and personal adjustment. 
Results of the California Test of Personality (Personal Adjust¬ 
ment subtest).—Results on the subtest yielded a mean of 29.03 and a 
median of 29.27. Seventeen or 1*3.57 per cent scored above the mean; 
11 or 31.1*3 per cent scored below the mean; and seven or 20.00 per cent 
scored within the class interval containing the mean. Further analysis 
revealed a range of 17 from a high of 38 to a low of 21, a standard 
deviation of U.71, and a standard error of the mean of 0.81. The high¬ 
est possible score for the subtest was 1*8. The mean score of 29.03 in¬ 
dicated a percentile-index of 30 which was 20.97 points below the norm 
of expectancy of performance. According to the profiles based on the 
standardizing population, the data indicated that the personal adjustment 
of these first graders was less than normally expected. Table 22 pre¬ 
sents this information. 
Results on the California Test of Personality (Personal Adjust¬ 
ment Percentiles).—Results on the test yielded a mean of 31.07 and a 
TABLE 22 
DISTRIBUTION AND SELECTED STATISTICAL MEASURES BASED ON THE 
PERFORMANCES OF THE THIRTY-FIFE FIRST GRADE PUPILS ON 
THE PERSONAL ADJUSTMENT TEST OF THE CALIFORNIA 
TEST OF PERSONALITY 
Scores Frequency Percentages 
36 - 38 b 11. U3 
33 - 35 h 11. U3 
30 - 32 9 25.71 
27 - 29 7 20.00 
2h - 26 5 1U.Z9 
21 - 23 6 17.lit 






median of 32.96. Nine or 25.71 per cent scored above the mean; 13 or 
37.lU per cent scored within the class interval containing the mean. 
Further analysis revealed a range of 69 from a high of 69 to a low of 0, 
a standard deviation of 17.10, and a standard error of the mean of 2.95. 
The highest possible score for the test was 99. The mean percentile of 
31.07 was 18.93 points below the norm of expectancy. According to the 
profiles based on the standardizing population, the data indicated that 
the personal adjustment of these first graders was below normal. Table 
23 carries this information. 
TABIE 23 
DISTRIBUTION AND SELECTED STATISTICAL MEASURES BASED ON THE PER¬ 
FORMANCES OF THE THIRTY-FIVE FIRST GRADE PUPILS ON THE 
PERSONAL ADJUSTMENT PERCENTILES OF THE CALIFORNIA 
TEST OF PERSONALITY 
Scores Frequency Percentages 
60 - 69 2 5.71 
50 - 59 2 5.71 
1*0 - 1*9 5 11*. 29 
30 - 39 13 37.11* 
20 - 29 3 8.57 
10 - 19 6 17.11* 
0-9 1* 11.1*3 





SE 2.95 m 
Results on the California Test of Personality (Social Adjustment 
subtest)»^--Results on the subtest yielded a mean of 33.91 and a median 
of 3U.OO. Sixteen or 1*5.72 per cent scored above the mean; 16 or 1*5.72 
per cent scared belowj and three or 8.57 per cent scored within the 
class interval containing the mean. Further analysis revealed a range 
of 26 from a high of 1*7 to a low of 21, a standard deviation of 5.1*9 and 
a standard error of the mean of 0.95. The highest possible score for 
the test was 1*8. The mean score of 33.91 indicated a percentile-index 
b6 
of 30 which was 16.09 points below the norm of expectancy of performance. 
According to the profiles based on the standardizing population, the 
data indicated that the social adjustment of these first graders was be¬ 
low normal. Table 2h presents these results. 
TABLE 2b 
DISTRIBUTION AND SELECTED STATISTICAL MEASURES BASED ON THE PER¬ 
FORMANCES OF THE THIRTY-FIVE FIRST GRADE PUPILS ON THE 
SOCIAL ADJUSTMENT TEST OF THE CALIFORNIA TEST OF 
PERSONALITY 
Scores Frequency Percentages 
bS - bl 1 2.86 
b2 - UJU 1 2.86 
39 - Ul 6 17.1U 
36 - 38 8 22.86 
33 - 35 3 8.57 
30 - 32 7 20.00 
27 - 29 7 20.00 
2b - 26 1 2.86 
21 - 23 1 2.86 






Results on the California Test of Personality (Social Adjustment 
percentiles).—Results of the test yielded a mean of 37.36 and a median 
of 37.00. Sixteen or 1+5.73 per cent scored above the mean; 13 or 37.1i4 
per cent scored below the mean; and six or 17.11+ per cent scored within 
the class interval containing the mean. Further analysis revealed a 
range of 99 from a high of 99 to a low of 0, a standard deviation of 
2.10 and a standard error of the mean of 0.36. The highest possible 
percentile for the subtest was 99. The mean percentile of 37.36 was 
12.61+ points below the norm of expectancy of performances. According to 
the profiles based on the standardizing population, the data indicated 
that these first graders were experiencing less than normal development 
in the area of social adjustment. Table 25 carries this information. 
Results on the California Test of Personality (Total Test).— 
Results on the total test yielded a mean of 63.06 and a median of 62.87. 
Eighteen or 51.U1+ per cent scored above the mean; 12 or 31+.28 per cent 
scored below the mean; and five or 11+.29 per cent scored within the class 
interval containing the mean. Further analysis revealed a range of 32 
from a high of 80 to a low of 1+8, a standard deviation of 8.67 and a 
standard error of the mean of 1.1+9. The mean score of 63.06 indicated 
a percentile-index of 30 which was 20 points below Hie norm of expect¬ 
ancy of performance. According to the profiles based on the standardi¬ 
zing population, the data indicated that these first graders were ex¬ 
periencing less than normal development in the areas of personal and 
social adjustment. Table 26 presents this information. 
Results on the California Test of Personality (Total Test percen¬ 
tiles).—Results on the total test yielded a mean of 35.61+ and a median 
of 35.61. Fourteen or 1+0.00 per cent scored above the mean; 12 or 31+.29 
per cent scored below; and 9 or 25.71 per cent scored within the class 
U8 
TABLE 25 
DISTRIBUTION AND SELECTED STATISTICAL MEASURES BASED ON THE 
PERFORMANCES OF THE THIRTY-FIVE FIRST GRADE PUPILS ON 
THE SOCIAL ADJUSTMENT PERCENTILES OF THE CALIFORNIA 
TEST OF PERSONALITY 
Scores Frequency Percentages 
90 - 99 1 2.86 
80 - 89 0 0.00 
70 - 79 1 2.86 
60 - 69 h 11.U3 
50 - 59 5 Hi. 29 
Uo - U9 5 1U.29 
30 - 39 6 17.lii 
20 - 29 6 17. Hi 
10 - 19 5 Hi.29 
0-9 2 5.71 








DISTRIBUTION AND SELECTED STATISTICAL MEASURES BASED ON THE 
PERFORMANCES OF THE THIRTY-FIVE FIRST GRADE PUPILS ON 
THE PERSONAL AND SOCIAL ADJUSTMENT TOTAL SCORES 
ON THE CALIFORNIA TEST OF PERSONALITY 
Scores Frequency Percentages 
78 - 80 1 2.86 
75 - 77 5 lii. 29 
72 - 7U l 2.86 
69 - 71 2 5.71 
66 - 68 5 Hi.29 
63 - 65 U 1I.U3 
60 - 62 5 lii.2 9 
57 - 59 2 5.71 
5U - 56 3 8.57 
51 - 53 5 Hi. 29 
U8 - 50 2 5.71 







interval containing the mean. Further analysis revealed a range of 59 
from a high of 69 to a low of 10. The mean percentile of 35.61; was 
lU.36 points below the norm of expectancy of performance. According to 
the profiles based on the standardizing population, the data indicated 
that these first graders were experiencing less than normal development 
in the areas of personal and social adjustments. Table 27 presents this 
information. 
TABLE 27 
DISTRIBUTION AND SELECTED STATISTICAL MEASURES BASED ON THE 
PERFORMANCES OF THE THIRTY-FIVE FIRST GRADE PUPILS ON 
THE SOCIAL AND PERSONAL TOTAL SCORE PERCENTILES 
ON THE CALIFORNIA TEST OF PERSONALITY 
Scores Frequency Percentages 
60 - 69 2 5.71 
50 - 59 5 11*.29 
1*0 - 1* 9 7 20.00 
30 - 39 9 25.71 
20 - 29 5 11*. 29 
10 - 19 7 20.00 






Relationships of Reading Readiness and 
Personal Factors 
The relationships between reading readiness and personal factors, 
as determined by the Metropolitan Readiness Test and the California Test 
of Personality, ranged from low correlation to negligible relationship. 
The "rn between matching and personality was .25; between sentences and 
personality it was .23j between information and personality it was .22; 
and it was .17 between word meaning and personality. The low correla¬ 
tions, all of which were statistically non-significant, indicated the 
possibility that personality might not have contributed to the reading 
readiness abilities of these pupils. Table 28 presents this information. 
TABLE 28 
THE RELATIONSHIPS BETWEEN THE PAIRED VARIABLES OF: WORD MEANING 
AND PERSONALITY, MATCHING AND PERSONALITY, INFORMATION AND 
PERSONALITY AND SENTENCES AND PERSONALITY OF THE THIRTY- 
FIVE FIRST GRADE PUPILS 
Paired Variables It pH Criterion S/NS 
Personality and 
Matching .25 • 3U9 NS 
Personality and 
Sentences .23 .3U9 NS 
Personality and 
Information .22 .3U9 NS 
Personality and 





Data Pertaining to Socio-economic Factors 
Socio-economic factors play an important role in the reading pro¬ 
cess. The interview schedule was used to secure information concerning 
the backgrounds of the pupils that were tested. The data were gathered 
in the following five areas: General Information, Home Environment, 
Recreational Activities, Intellectual and Special Activities, and Travel 
and Excursions. 
Results on the Interview Schedule (general information).—Results 
on the general information area indicated that all of the thirty-five 
pupils were from families with incomes of $3*000.00 and below. It was 
also found that all of the parents of the pupils had only elementary 
and high school education. Further, it was indicated that there was a 
lack of books, magazines and other material in the home that would aid 
the pupils in the development of reading readiness. 
The general information data ranged from a high of 85.71 per cent 
for pupils with televisions to a low of 8.57 per cent for pupils with 
Ebony magazines in the home. Table 29 presents this information. 
TABLE 29 
GENERAL INFORMATION DATA BASED ON THE RESPONSES AS RECORDED ON 
THE INTERVIEW SCHEDULE OF THE THIRTY-FIVE PUPILS 
General Information Data Percentages 
Pupils living with parents 82.86 




$3000.00 i7 .m 
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TABLE 29—Continued 
General Information Data Percentages 
Educational status of parents: 
Elementary 1*5.71 
High School 51*. 29 
Books and magazines in the home 1*5.71 




Pupils caring for younger brothers 
and sisters 62.86 
Pupils with pets 71*.00 
Pupils with televisions 85.71 
Pupils with radios 68.57 
Pupils attending church 71.1*3 
Pupils with special duties 68.59 
Pupils with allowances 51.1*3 
Results on the Interview Schedule (home environment).—These data 
included certain percentages of pupils with various conditions existing 
in their homes. The home environment ranged from a high of 91.1*2 per 
cent for pupils allowed to visit friends to a low of 2.86 per cent for 
pupils going places with parents, entertaining friends at home, and 
permitted sufficient time and places suitable for study. Table 30 pre¬ 
sents this information. 
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TABLE 30 
HOME ENVIRONMENT DATA BASED ON THE RESPONSES RECORDED ON THE 
INTERVIEW SCHEDULE OF THE THIRTY-FIVE FIRST GRADE PUPILS 
Horae Environment Data Percentages 










N ver 2.86 
Pupils going places with parents: 
Of n 15.29 
Sometimes 60.00 
eldom 15.29 
N ver 11.53 
Pupils allowed to visit friends: 
Of en 15.29 
Sometimes 91.52 
Never 11.53 








Parents allowing sufficient time for study: 




Home Environment Data Percentages 








Results on the Interview Schedule (recreational activities).— 
These data included percentages of pupils doing various things for recre¬ 
ation. The results ranged from a high of 91. U3 per cent for pupils play¬ 
ing with neighborhood children to a low of 2.86 per cent for pupils at¬ 
tending movies, playing with other children, going on'picnics, attending 
ball games, watching television, and listening to radio. Table 31 pre¬ 
sents this information. 
TABLE 31 
RECREATIONAL DATA BASED ON THE RESPONSES RECORDED ON THE INTER¬ 
VIEW SCHEDULE OF THE THIRTY-FIVE FIRST GRADE PUPILS 
Recreational Activities Percentages 
Pupils attending movies 
Often 2.86 
Sometimes 37. lU 
Seldom 8.57 
Never 51.1+3 







Recreational Activities Percentages 





Pupils attending ball games 
with parents 
Often 2.86 
Some time  31 • k3 
ldom 5.71 
Never 60.00 




Never 5 « 61 
Pupils allowed to watch programs 





Parents watching television with 
pupils 
Often 11.b3 
Some time  77•lU 
ldom 2.86 
Never 8.57 
Pupils listening to radio 
Often 5.71 
Sometimes 68.57 






Results on the Interview Schedule (intellectual and special 
activities).—These data included percentages of intellectual and special 
activities done by the pupils. The data indicated that the intellectual 
and special activities of the pupils ranged from a high of 91.1+3 for 
pupils enjoying music to a low of 37.11+ for pupils getting books from 
the library. Table 32 presents these results. 
TABLE 32 
INTELLECTUAL AND SPECIAL ACTIVITIES DATA BASED ON THE RESPONSES 
RECORDED ON THE INTERVIEW SCHEDULE OF THE THIRTY-FIVE 
FIRST GRADE PUPILS 
Intellectual and Special 
Activities Percentagi 
Pupils enjoying reading books 85.71 
Pupils getting books from library 37.11+ 
Parents reading stories to pupils 68.57 
Pupils enjoying music 91.1+3 
Pupils enjoying listening to stories 85.61+ 
Pupils having games, puzzles and other 
materials for enjoyment 51+.29 
Parents assisting pupils with new 
games and materials 1+8.57 
Pupils having comfortable places 
for laying 77.11+ 
Results on the Interview Schedule (travel and excursions).—These 
data consisted of the percentages of pupils visiting various places. 
The data indicated that almost 50 per cent of pupils had never been out¬ 
side their home town. Approximately 75 per cent of the pupils had never 
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been to places such as zoos, beaches, and circuses. It appears that 
their lack of travel and excursions might have contributed to their 
average reading readiness level. The results ranged from a high of 
88.57 for pupils visiting farms to a low of 11.1*3 for pupils going to 
beaches. Table 33 carries this information. 
TABLE 33 
TRAVEL AND EXCURSIONS DATA BASED ON THE RESPONSES RECORDED ON 
THE INTERVIEW SCHEDULE OF THE THIRTY-FIVE FIRST GRADE 
PUPILS 
Travel and Excursions Percentages 
Pupils that have been to: 




Amusement Park 1*1*. 71 
Trip by bus, train or airplane 62.86 
On long vacation trips 71.1*3 
Outside home town 62.86 
To another state 3U.29 
Relationships of Reading Readiness and 
Socio-Economic Factors 
All of the pupils tested came from families with incomes of 
$3,000.00 and below. This means that all of the families had incomes 
that were below average. It was also found that 51*. 29 per cent of the 
pupils scored average in reading readiness. Further, it was found that 
3U.29 per cent of the pupils rated low and 11.1*3 per cent rated high in 
reading readiness. In analyzing the low scores in the reading readiness 
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area, the writer concluded that the low socio-economic conditions of the 
pupils might have contributed to their average reading readiness abili¬ 
ties. 
CHAPTER III 
SUMMARY AND CONCLUSIONS 
Background and Basic Design of The Study 
This problem evolved out of the writer1s concern and interest in 
determining the extent that intellectual, physical, personal, and socio¬ 
economic factors contributed to the reading readiness abilities of first 
grade pupils. 
The writer feels that the findings of this study will aid first 
grade teachers in providing adequate reading readiness programs that 
are designed to meet the needs of first grade pupils. The writer fur¬ 
ther believes that this study will enable teachers to see the need for 
effective reading readiness programs. 
The problem involved in this study was to determine to what extent 
intellectual, physical, personal, and socio-economic factors contributed 
to reading readiness abilities of a group of first grade pupils of the 
Eureka Elementary and High School, Ashburn, Georgia. 
The major purpose of this study was to determine the extent to 
which certain factors contributed to the reading readiness abilities of 
a group of first grade pupils of the Eureka Elementary and High School, 
Ashburn, Georgia. The specific purposes of the study were: 
1. To determine to what extent intellectual factors 
contributed to reading readiness. 
2. To determine to what extent physical factors 
contributed to reading readiness. 
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3. To determine to what extent personal factors such as 
emotional stability and responsiveness contributed 
to reading readiness. 
i±. To determine to what extent socio-economic factors 
contributed to reading readiness. 
5. To consider the findings in light of possibilities 
for improved school practices. 
Significant terms used throughout this study were defined in 
Chapter I. 
The study was limited to intellectual, physical, personal, and 
socio-economic factors that contributed to reading readiness. No attempt 
was made to establish the socio-economic status of the pupils. 
The study was conducted at the Eureka Elementary and High School, 
Ashburn, Georgia during the 1965-66 school term. 
The subjects for the study were thirty-five first grade pupils. 
The materials used in conducting the study were: 
1. Interviews. 
2. School records. 
3. California Test of Personality 
U. Metropolitan Readiness Test 
5. Kuhlmann-Anderson Intelligence Test 
6. Keystone Telebinocular 
7. Audiometer. 
The Descriptive-Survey Method of research was used to collect data 
for this study utilizing school records, interviews and standardized tests. 
The procedural steps used in this study were: 
1. Permission to conduct the study was obtained from the 
principal. 
2. Related literature was reviewed. 
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3. School records were examined for purposes of finding 
out additional information concerning pupils. 
iu Parents were interviewed by writer to secure background 
data. 
$. Results of hearing test data were secured from the 
school health nurse. 
6. The Keystone Telebinocular was used to test the vision 
of the pupils. 
7. The three tests, the California Test of Personality, 
the Metropolitan Readiness Test and the Kuhlmann- 
Anderson Intelligence Test, were administered. 
8. Test data were statistically analyzed using the mean, 
median, standard deviation, range, standard error of 
the mean and Pearson Correlation Coefficient. 
9. The data were studies in terms of reading readiness 
levels of the pupils. 
Summary of Review of Related Literature 
The related literature pertinent to this research is summarized 
in the following statements: 
1. Pupils who lack readiness for reading should have 
extended readiness programs adjusted to their needs 
and abilities. 
2. Teachers should have a thorough knowledge of a 
reading readiness program. 
3. Reading success depends to a large extent upon the 
total development of the child. 
U. An adequate mental age does not insure reading success, 
but success will be probable if mental age is six years 
and six months. 
3. Intelligent parents, in many instances, have children 
who are capable of competent thinking. 
6. Vision and hearing are two factors that are important 
to the reading process. Deficiencies in these areas 
should be detected, if possible. 
7. Teachers should try to identify pupils with serious 
emotional problems, if possible. 
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8. Home environment conditions sometimes influence pupils’ 
attitudes toward reading. 
9. Statistics reveal that a large percentage of first grade 
pupils fail in reading. 
10. Readiness varies with ages and individuals. 
Findings 
The findings of this research were drawn from the data presented 
in Chapter II and are as follows: 
1. The highest possible score for the word meaning subtest 
of the Metropolitan Readiness Test was lU. The mean 
of the group was 13.26. Nine or 23.72 per cent scored 
above the mean and seven or 20.00 per cent scored below 
the mean. 
2. The highest possible score for the sentences subtest 
was lij.. The mean of the group was 10.16. Nine or 
23.71 per cent scored above the mean and seven or 20.00 
per cent scored below the mean. 
3. The highest possible score for the information subtest 
was liu The mean of the group was 10.31. Thirteen 
or 37.hi per cent scored above the mean, and seven or 
20.00 per cent scared below the mean. 
U. The highest possible scare for the matching subtest 
was 19. The mean of the group was 11*.29. Seventeen 
or I48.38 per cent scored above the mean and four or 
11.U3 per cent scared below the mean. 
3. Results of the total readiness revealed a mean of 
U8.00. Fifteen or h2.83 per cent scored above the 
mean and 10 or 11.36 per cent scored below the mean. 
6. The highest possible scare for the Kuhlmann-Anderson 
Intelligence Test was 80. A mean intelligence quotient 
of 100.93 was found with eight or 22.86 per cent scoring 
above the mean and 17 or 1+8.37 per cent scoring below. 
7. The correlation between general reading readiness compo¬ 
nents and tested intelligence was .63 between intelligence 
and word meaning; between matching and intelligence it 
was .36; between sentences and intelligence it was .U3; 
and between information and intelligence, it was .27. 
8. The results of the hearing test data as measured by the 
audiometer, revealed that all thirty-five pupils had 
normal hearing. 
6U 
9. The Keystone Telebinocular results indicated that the 
majority of the pupils had normal vision; however, nine 
or 2^.71 per cent scored in the retest area in near 
point vision and eight or 22.86 per cent scored in the 
retest area for far point vision. 
10. The highest possible score for the California Test of 
Personality was 96. A mean score of 35.6U was found with 
1Ü or 35.6Ii per cent scoring above the mean and 12 or 
35.29 per cent scoring below. The mean of the population 
on which the test was standardized was the fiftieth per¬ 
centile which included scores from 72-75. 
11. The correlation between personality and components of 
reading readiness revealed an "r" of .25 between per¬ 
sonality and matching; between personality and sentences, 
it was .23; between personality and information, it was 
.22; and between personality and word meaning, it was 
.17. 
12. The socio-economic data as measured by the interview 
schedule, revealed that almost 75 per cent of the pupils 
came from low socio-economic backgrounds, with incomes 
of !$3*000.00 and below. 
Conclusions 
The analysis and interpretation of the findings of this research 
appear to warrant the following conclusions: 
1. On the basis of related literature and the findings that 
the general reading readiness abilities of the group were 
average; there was, therefore, reason to assume that some 
of the factors involved in the study were operating posi¬ 
tively in the facilitation of reading instruction. 
2. It was generally concluded that the vision and hearing of 
the pupils would not seriously affect their reading readi¬ 
ness abilities. 
3. It was generally concluded that the intelligence of the 
group was average according to clinical classification; 
however, it appeared that the average intelligence of the 
pupils might have contributed to their average reading 
readiness abilities. 
U. Based on the findings that the personal factors of the 
pupils were below normal, and the low correlation existing 
between personality and reading readiness, it was generally 
concluded that the personal factors did not detract from 
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the average reading readiness abilities of the pupils, 
but might have accounted for limitations in above-average 
performance of the pupils. 
5. On the basis of the findings of the low socio-economic 
conditions of the pupils, it was generally concluded that 
these conditions might have contributed to limitations in 
numbers of pupils scoring above the norm in tested reading 
readiness. 
6. In analyzing the significant correlations between reading 
readiness and intelligence, it was generally concluded 
that the average intelligence levels might have contribu¬ 
ted to their average reading readiness for reading. 
Implications 
The implications for educational theory -that grew out of this re¬ 
search are as follows: 
1. It is highly probable that heightening of cultural and 
personal adjustment levels of the pupils, might promote 
above-average reading readiness levels among many of 
them. 
2. All pupils will likely succeed in reading provided they 
are given instruction designed to their strengths and 
weaknesses. 
3. The factor of cultural limitations could be a hindrance 
to the intelligence levels of the pupils as well as to 
their reading readiness levels. 
U. It is essential for first grade teachers to realize the 
necessity of providing techniques and activities designed 
for guiding pre-reading activities. 
Recommendations 
It is felt that the analysis and interpretations of the data with 
specific reference to conclusions would justify the following recommenda¬ 
tions : 
1. That first grade teachers should continue to provide well- 
planned reading readiness programs designed to meet the 
needs and abilities of the pupils. 
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2. That more emphasis should be placed on factors -which may- 
limit higher general group status in reading readiness 
performances. 
3. That pupils who have not had any type of reading readiness 
experience should receive special provisions to compensate 
for this inadequacy. 
U. That more in-service programs regarding reading readiness 
should be arranged for purposes of upgrading the total 
beginning reading program. 
5. That teachers should consider the cultural limitations 
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1. General Information 
a. Does the pupil live with parents ( ) guardians ( ) 
b. What is theainual income of the family? $1,000 ( ) 
$2,000.00 ( ) $3,000.00 ( ) $1*,000.00 ( ) 
above $1;,000.00 ( ) 
c. Educational status of the parents — Elementary ( ) 
High School ( ) above ( ) 
d. Are there books and magazines in the home? Yes ( ) No ( ) 
Names of magazines: 
e. Does the pupil have to care for younger brothers and 
sisters? Yes ( ) No ( ) 
f. Are there pets in the home? Yes ( ) No ( ) 
g. Is there a television set in the home? Yes ( ) No ( ) 
h. Is there a radio in the home? Yes ( ) No ( ) 
i. Do you attend Church with your family? Yes ( ) No ( ) 
j. Does the pupil have special duties to perform in the home? 
Yes ( ) No ( ) 
Special duties: 
k. Do your parents give you an allowance? Yes ( ) No ( ) 
2. Home Environment 
a. Do you enjoy doing things with your mother and father? 
Often ( ) Sometimes ( ) Seldom ( ) Never ( ) 
b. Do your parents permit you to entertain your friends at home? 
Often ( ) Sometimes ( ) Seldom ( ) Never ( ) 
c. Do you go places and do things with your father and mother? 
Often ( ) Sometime s ( ) Seldom ( ) Never ( ) 
d. Do your parents allow you to visit your friends? 
Often ( ) Sometimes ( ) Seldom ( ) Never ( ) 
e. Do your parents like to hear about the things you do at school? 
Often ( ) Sometimes ( ) Seldom ( ) Never ( ) 
f. Do your parents ever praise you? Often ( ) Sometimes ( ) 
Seldom ( ) Never ( ) 
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g. Do your parents allow you sufficient time for study and homework? 
Often ( ) Sometimes ( ) Seldom ( ) Never ( ) 
h. Do your parents provide a place in 1he home that is convenient 
for studying? 
Often ( ) Sometimes ( ) Seldom ( ) Never ( ) 
3. Recreational Activities 
a. Do you go to the movies with your family? 
Often ( ) Sometimes ( ) Seldom ( ) Never ( ) 
b. Do you play with neighborhood children? 
Often ( ) Sometimes ( ) Seldom ( ) Never ( ) 
c. Do you go on picnics with your family? 
Often ( ) Sometimes ( ) Seldom ( ) Never ( ) 
d. Do you go to ball games with your father or mother? 
Often ( ) Sometimes ( ) Seldom ( ) Never ( ) 
e. Do you look at television? 
Often ( ) Sometimes ( ) Seldom ( ) Never ( ) 
f. Do your parents watch television with you? 
Often ( ) Sometimes ( ) Seldom ( ) Never ( ) 
g. Are you allowed to watch many of the programs that you 
enjoy watching? 
Often ( ) Sometimes ( ) Seldom ( ) Never ( ) 
h. Do you listen to the radio? 
Often ( ) Sometimes ( ) Seldom ( ) Never ( ) 
i. Do your parents ever join in and play games with you 
that you are playing? 
Often ( ) Sometimes ( ) Seldom ( ) Never ( ) 
U. Intellectual and Special Activities 
a. Do you enjoy reading books and magazines? Yes ( ) No ( ) 
b. Do you get books from the library? Yes ( ) No ( ) 
c. Do your parents ever read stories to you? Yes ( ) No ( ) 
d. Do you enjoy listening to stories? Yes ( ) No ( ) 
e. Do you enjoy listening to music? Yes ( ) No ( ) 
f. Do you have many interesting games, puzzles and toys in the home? 
Yes ( ) No ( ) 
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g. Do your parents ever assist you with new games and puzzles that 
you have? Yes ( ) No ( ) 
h. Do your parents provide you with crayons, paints, books and 
other materials for your enjoyment? Yes ( ) No ( ) 
i. Do you have a game room or some other place where you can play 
with your toys, games and other materials comfortably? 
Yes ( ) No ( ) 
5. Travel and Excursions 
a. Have you been to: 
(1) A zoo? Yes ( ) No ( ) 
(2) A farm? Yes ( ) No ( ) 
(3) A beach? Yes ( ) No ( ) 
(U) A circus? Yes ( ) No ( ) 
(5) An Amusement Park? Yes ( ) No ( ) 
(6) A trip by bus, train or airplane? Yes ( ) No ( ) 
b. Have you been? 
(1) On a long vacation trip? Yes ( ) No ( ) 
(2) Outside your home to-wn? Yes ( ) No ( ) 
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TESTED          __   
Year Month Day 
OF BIRTH            
Year Month Day 
Years Months Days 
Test 
Results 
CA Yrs. Moe.* Total Score PR Quotient PR MAt Yra. MOT. 
Test administered by  







5.   
6.   
7.   
8.   
T  
* Add 1 month to CA for 16 days or more. 
t Derive MA from CA and IQ, using IQ KAlculator. 
PERSONNEL PRESS, INC. PRINCETON, NEW JERSEY 
© Copyright 1963 PERSONNEL PRESS, INC. 
Printed in U. S. A. All rights reserved. 
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Metropolitan Readiness Tests 
BY GERTRUDE H. HILDRETH, PH.D., AND NELLIE L GRIFFITHS, M.A. 
TEST : FORM R 
FORM 
R 
NAME BOY GIRI DATE OF TESTING. 
Year Month Day 
TEACHER SCHOOL fYATF OF BIRTH 
Year Month Day 
CITY COUNTY STATE  PUPIL’S AOF Yrs 
GRADE NUMBER OF MONTHS KINDERGARTEN TRAINING 





























RANK DRAWING A MAN 
TEST 
RATING 
COPYRIGHT 1949 BY HARCOURT, BRACE & WORLD, INC., NEW YORK 
PRINTED ' ,S. . MRT.lt 
This test is copyrighted. The reproduction of any port of it by mimeograph, hectograph, or in any other g 
way, whether the reproductions are sold or are furnished free for use, is a violation of the copyright law. 
TEST 1. WORD MEANING Metropolitan Readiness : R 
[2] 
Metropolitan Readiness 
Metropolitan Readiness : R 
Number right 
[4] 
TEST 2. SENTENCES Metropolitan Readiness : R 
1 £ =3 
[5] 
Metropolitan Readiness: K 
Number right 
[6] 
TEST 3- INFORMATION Metropolitan Readiness: R 
[7] 
Metropolitan Readiness : R 
Number right [8] 
TEST 4. MATCHING Metropolitan Rca<lincss : R 
19] 
Metropolitan Readiness: R 
Metropolitan Rcu'linc&s: R 
Ml] 
Metropolitan Readiness : R 
18 / \ 
(647) 
674 467 647 746 
15 
RON RUN 
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(29) 
29 92 62 39 
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^^ argden garned 
Number right. U2] 

Metropolitan Readiness : R 
Metropolitan Readiness : R 
Number right [ 151 
TEST 6. COPYING Metropolitan Readiness : R 
Number right [ 16 J 
Primary • °G“toE3 • form A A 
California Test of Personality 
1953 Revision 
Devised by 
LOUIS P. THORPE, WILLIS W. CLARK, AND ERNEST W. TIEGS 
(CIRCLE ONE) 
Name Grade Boy Girl 
Last First Middle 
Date of 
School City Test  
Month Day Year 
Date of 
Examiner ( ) Pupil's Age Birth  
Month Day Year 
C \ 
TO BOYS AND GIRLS: 
This booklet has some questions which can be answered YES or NO. Your 
answers will show what you usually think, how you usually feel, or what you 
usually do about things. Work as fast as you can without making mistakes. 
DO NOT TURN THIS PAGE UNTIL TOLD TO DO SO. 
J 
9 8 7 6 
PUBLISHED BY CALIFORNIA TEST BUREAU / A DIVISION OF McGRAW-HILL BOOK COMPANY, 
DEL MONTE RESEARCH PARK. MONTEREY. CALIFORNIA—COPYRIGHT" 1942, 1953 BY McGRAW-HILL. INC-ALL RIGHTS RESERVED - PRINTED IN THE UNITED 
STATES OF AMERICA -THIS WORK, OR ANY PARTS THEREOF, MAY NOT BE REPRODUCED IN ANY FORM WITHOUT PERMISSION OF THE PUBLISHERS. 
5 4 3 2 1 
PRACTICE QUESTIONS 
A. Do you have a dog at home? YES NO 
B. Did you walk all the way to school today? YES NO 
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Is it easy for you to play by yourself 
when you have to? YES NO 
Is it easy for you to talk to your 
class? YES NO 
Do you feel like crying when you are 
hurt a little? YES NO 
Do you feel bad when you are blamed 
for things? YES NO 
Do you usually finish the games you 
start? YES NO 
Does someone usually help you dress? YES NO 
Can you get the children to bring 
back your things? YES NO 
Do you need help to eat your meals? YES NO 










Do the children think you can do 
things well? 
Do the other children often do nice 
things for you? 
Do you have fewer friends than other 
children? 
Do most of the boys and girls like 
you? 
Do your folks think that you are 
bright? 
Can you do things as well as other 
children? 
Do people think that other children 
are better than you? 












RIGHT ON TO 
THE NEXT PAGE 
SECTION 1 B 
Section 1 B 
(number right) 








Do your folks sometimes let you buy 
things? YES NO 
Do you have to tell some people to let 
you alone? YES NO 
Do you go to enough new places? YES NO 
Do your folks keep you from playing 
with the children you like? YES NO 
Are you allowed to play the games 
you like? YES NO 
Are you punished for many things 
you do? YES NO 
May you do most of the things you 
like? YES NO 
Do you have to stay at home too 
much? YES NO 
Section 1 C 
(number right) 
2. Do you feel that people don’t like 
you? 
3. Do you have good times with the 
children at school? 
4. Are the children glad to have you 
in school? 
5. Are you lonesome even when you are 
with people? 
6. Do people like to have you around 
them? 
7. Do most of the people you know 
like you? 
8. Do lots of children have more fun 















SECTION 1 D 
Section 1 D 
(number right) 
1. Do the boys and girls often try to 
cheat you? YES NO 
SECTION 1 E 
2. Do you feel very bad when people 
talk about you? YES NO 
3. Are most of the boys and girls mean 
to you? YES NO 
4. Do you feel bad because people are 
mean to you? YES NO 
5. Do many children say things that 
hurt your feelings? YES NO 
6. Are many older people so mean that 
you hate them? YES NO 
7. Do you often feel so bad that you 
do not know what to do? YES NO 
8. Would you rather watch others play 
than play with them? YES NO 
Section 1 E 









Do you often wake up because of 
bad dreams? YES NO 
Is it hard for you to go to sleep at 
night? YES NO 
Do things often make you cry? YES NO 
Do you catch colds easily? YES NO 
Are you often tired even in the 
morning? YES NO 
Are you sick much of the time? YES NO 
Do your eyes hurt often? YES NO 
Are you often mad at people with¬ 
out knowing why? YES NO 
Page 5 
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SECTION 1 F 
Section 1 F 
(number right) GO RIGHT ON TO THE NEXT PAGE 
7 
1. Should you mind your folks even 
when they are wrong? YES NO 
2. Should you mind your folks even if 
your friends tell you not to? 
3. Is it all right to cry if you cannot 
have your own way? 
4. Should children fight when people 
do not treat them right? 
5. Should a person break a promise 
that he thinks is unfair? 
6. Do children need to ask their folks 
if they may do things? 
7. Do you need to thank everyone who 
helps you? 
8. Is it all right to cheat if no one sees 
you? 
1. Do you talk to the new children at 
school? 
2. Is it hard for you to talk to new 
people? 
3. Does it make you angry when people 
stop you from doing things? 
4. Do you say nice things to children 
who do better work than you do? 
5. Do you sometimes hit other children 
when you are playing with them? 
6. Do you play games with other 
children even when you don’t want 
to? 
7. Do you help new children get used 
to the school? 



















SECTION 2 A 
Section 2 A 
(number right) .... 
SECTION 2 B 
Section 2 B 
(number right)   GO 
RIGHT ON TO 
THE NEXT PAGE 








Do people often make you very 
angry? 
Do you have to make a fuss to get 
people to treat you right? 
Are people often so bad that you 
have to be mean to them? 
Is someone at home so mean that 
you often get angry? 
Do you have to watch many people 
so they won’t hurt you? 
Do the boys and girls often quarrel 
with you? 
Do you like to push or scare other 
children? 
Do you often tell the other children 









Section 2 C 









Are your folks right when they make 
you mind? 
Do you wish you could live in some 
other home? 
Are the folks at home always good 
to you? 
Is it hard to talk things over with 
your folks because they don’t under¬ 
stand? 
Is there someone at home who does 
not like you? 
Do your folks seem to think that 
you are nice to them? 
Do you feel that no one at home 
loves you? 
Do your folks seem to think that you 











SECTION 2 D 
Section 2 D 
(number right) ..._    
GO RIGHT ON TO THE NEXT PAGE 
1. Do you often do nice things for the 
other children in your school? 
2. Are there many bad children in your 
school? 
3. Do the boys and girls seem to think 
that you are nice to them? 
4. Do you think that some teachers do 
not like the children? 
5. Would you rather stay home from 
school if you could? 
6. Is it hard to like the children in your 
school? 
7. Do the other boys and girls say that 
you don’t play fair in games? 
8. Do the children at school ask you 
to play games with them? 
1. Do you play with some of the 
children living near your home? 
2. Do the people near your home seem 
to like you? 
3. Are the people near your home often 
mean? 
4. Are there people near your home 
who are not nice? 
5. Do you have good times with people 
who live near you? 
6. Are there some mean boys and girls 
who live near you? 
7. Are you asked to play in other 
people’s yards? 
8. Do you have more fun near your 



















CTP-P-AA STOP NOW WAIT FOR FURTHER INSTRUCTIONS 
SECTION 2 E 
Section 2 E 
(number right)  
SECTION 2 F 
Section 2 F 
(number right) 
